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I ntroduction

The vidting advisors thank the rectorate, faculty and students of J.J. Strossmayer University
of Ogjek (hereafter, SUO) for their cooperation and hospitdity in the consultations held in
January, 1999. Specid thanks are owed to the chief organizers of the vist: Dr. Gordana
Kralik, Rector and Professor; Dr. Marijan Seruga, Vice Rector and Associate Professor;
Dr. Drazenka Jurkovic, Vice Rector and Professor; and Ms.Lidija Getto, Head of the
Office of International Relations. Approximately 25 other faculty members participated in
some part or dl of the consultations. Nine students from the faculties of food technology,
civil engineering, dectrical enginearing, and education actively participated throughout the
mesting.

A spirit and practice of peer consultation, rather than externad evauation, was reedily
adopted by SUO participants and advisors dike.

Agenda, Process and Schedule

The vigting team was invited to SUO to advise primarily in two domains. (1) student needs
and therole of gudentsin inditutiond affairs, incdluding internationd student exchange; and
(2) technology in higher education, including applications in education, research,
management, adminigration, and through internet. In the course of discussing “ sudent
needs,” aswell articulated by the student participants themselves, discussions broadened to
include such subjects as curriculum, faculty roles, exams, and curricular and educationd
responses to changing societal needs and employment markets for SUO graduates.

Although the advisors would have wel comed more advance information and anadys's of
chosen topics from the Universty itsdf, the consultations may have served well to better
define the issues related to which SUO desires specific indtitutiona learning and change. It is
hoped that the deliberations were useful in themselves and that they have pointed the way to
some helpful and affordable follow-up mesasures by the Universiy.

SUO organized the three days of consultations within two workshops which met
concurrently and then for afina sesson together before the team reported to Rector Kralik
and her colleagues. After the opening joint session, Workshop A, chaired by Vice Rector
Jurkovic, held nearly eight hours of discussions on student needs, standards, and university
credit systems. Head of International Relations Lidija Getto, a core of 4-6 faculty
memberg(and eight more part-time participants), seven student representatives, and advisors



Fried and Short participated in that workshop over the two-day period. Workshop B,
chaired by Vice Rector Seruga, on the gpplication of information and other technologiesto
education and research, met with 18 faculty members and a couple of students. Advisor
Lawrence Keyes represented the team in those discussions.

The workshop format was conducive to an open exchange of information and andysis, and
the SUO participants are to be commended for their readiness to participate in aform of
problem-solving ddiberation which unintentionaly implies more criticiam then credit to the
Univerdity’s current programs and practice. The team felt that this orientation to sdif-
improvement boded well for the idea of SUO--to use the now popular management
phrases--as a “learning organization” striving to become a “learning community.” The
workshops atracted a critical mass of discussants from different faculties and their
respective student bodies. These were supplemented by individua contacts between
advisors and SUO participants between sessons, especidly a medtimes.

Strossmayer University & Higher Education in Croatia

Strossmayer University isaworthy participant in the Universities Project and the Visiting
Advisors Program. It is seeking self-improvement, and as shown in its having an Office of
Internationa Relations, it aso is reaching out for collaborations within Europe and globaly.
Its contacts through the Salzburg Seminar aready serve to reduce the isolation which it fedls,
sgnificantly as aresult of Croatia s continuing diplomatic isolation within Europe. Its interest
in student and faculty exchange with other countries further underlinesits priority on having
more globdl ties. It continues to cultivate partnerships with some thirteen indtitutions of higher
education in Europe, including itsfird, in 1975, the Universty of Gdansk in Poland.

A few facts about SUO and Croation higher education help place this vigt within the
unfolding Vigting Advisors Program. SUQ, in the city of Osijek, located in Eastern
Savonia, isone of four nationd universties, dso including Zagreb, Split and Rijeka
Recently, it has had 9,272 registered students. 5,304 full-timers financialy supported by the
Minigtry of Science and Technology; 786 full-timers who pay their own way; and 1,572
sdf-financing part-timers. There are nine faculties(agriculture, food technology, mechanica
enginearing, cvil enginearing, eectrica engineering, economics, law, education and
medicine). Law and economics faculties register the most students, though the agriculturd,
food technology and engineering faculties are traditional and influentid faculties a the
indtitution. Four faculties conduct postgraduate programs.

SUO hasits rectorate headquarters and severd faculty buildingsin Tvrda(Fortress), an
historica section of Odjek, where the university plans to expand its presence over the years
to come. Other faculties like law, education, and dectrica engineering are dispersed
throughout the city. Mechanica engineering is offered in the nearby town of Slavonski Brod.

Mogt students commute to SUO, and residential accommodeations are provided for only
285 students. Dining fadilities are avallable a Univerdty student centersin Osijek and
Savonski Brod. Two science buildings, with costly equipment, were destroyed during



Croatial s war of independence from Y ugodavia (1991-92) These are being replaced now,
under aMinigtry capitd dlocation initialy amounting to 13 million DM.

SUO has 441 academic staff, including 179 full professors, 78 teaching staff, and 184
teaching assistants and associates. Among these, 208 hold PhDs, and 115 the Master’s
degree. Sdaries are very modes, given the severe financid congraints on government
funding.

The nationd Higher Education Law sets the terms for University governance. Thereisa
Board of Governors (6-12 persons, including university and Ministry nominees); the
Universty Senate which notably includes students; and the rector who must vie for authority
in asystem which rests strongly on the prerogatives of the respective faculties—sgnificantly,
faculties are budgeted directly, not through the Rector, and information technologies are
budgeted directly with the faculties, relatively independent of the rectorate.

In 1993, the Nationd Council for Higher Education was established to advise the Ministry
of Science and Technology on national issues and, according to SUO delegate to the
Council, Professor Marija lvezic, to develop proposals to the Council and Sabor (nationd
parliament) for a“new network of higher education inditutions.” Of specid interest to the
advisors, the Nationd Council isto help create a system of “quality assessment and
assurance’ for higher education in Crodtia. To this end, facultiesin the four netiona
univergties are expected to engage in regular and systemétic self-evauation, thefirg cycle of
which isto be completed by June, 1999. Universty faculties and programs will dso be
assesed by vigting “expert commissons.”

The advisors, in response to Prof. Ivezic' s presentation about the National Council and its
concern for qudity assurance and self-improvement measures, shared information about the
U.S. system of non-governmenta regiona accrediting associations and their practices and
gandards for peer review and quality assessment for higher education ingtitutions. The New
England Association of Schools & Colleges(NEASC), with its Commission on Inditutions
of Higher Education(CIHE), was cited, and a copy of its publication, Standar ds for
Accreditation(1992), was given to the rectorate as a potentialy useful reference for its own
sf-evauation and improvement measures. Copies of the Standard 6-Student Services
portion of that volume were distributed to al participants in Workshop A, and suggested as
an outline of the issues and standards which SUO may wish to address asit evolvesits own
concepts and practices for addressing students needs, standards, and roles within the
Universty.

Factors Affecting Student and Technology Needs

The advisors observed that severd factors, within SUO' s circumstances, significantly affect
how it may address student and technology needs. Among these, and thisis by no means an
exhaudtive lig, are the following. These factors suggest some of SUO’ s opportunities and
condraintsin relaion to the observations which follow:



Economic/Financial . SUO and its members, aswell as Eastern Sovonia and Croztia, are
facing greeter than usud economic and financid difficulties. The nationd and regiond
economies are depressed, and Since independence the country and University locae are il
in search of economic regeneration. There is an unemployment rate of at least 30 percent
within the Osjek area served by the University. During Croatia s secession from

Y ugodavia, and the ensuing war, the city of Osjek was bombarded for over eight monthsin
1991-92, with much damage to life, indudtries and infrastructure which has ill to be
overcome. The University, for example, lost two of its best-equipped buildings. Theloss of
industries in Odjek has further congtrained the University’ s opportunities to place its
gudents in internships and its graduates in employment.

SUO and the other three nationd universities are funded by the nationd government. There
are many clams upon the nationa budget, so SUO is hard-pressed to secure adequate
funding for academic staff sdarie(faculty members are typicaly paid less than US$300
monthly), student support and services(including for 5,300 full-timers), facilities maintenance
and devel opment/recongtruction, and computer and other technologies(especidly for the
Universty’s technol ogy-intensive faculties of engineering, agriculture and food technology).

I nternational Relations. Since gaining recognition in January 1992, Croetia still has not
secured the full diplomatic, trade, indtitutiona and other ties within Europe and the world
which it would like. Related, some of SUO's past international academic tieswere
interrupted or attenuated during the war of separation from Y ugodavig; its search for
expangon of globa ties has been condrained, in part, by Croatia s still uncertain nationa
gtanding in relation to the world and notably to western and international organizations. For
example, Croatian universties are il not digible to take part in the European Union's
TEMPUS Program which supports the exchange of students and faculty between the new
democracies of East Central Europe and the member states of the EU. By avariety of
measures, induding its reationship with the Universities Project of the Sazburg Seminar and
its participation in the CEEPUS Program(Central European Program for University Studies)
of the Austrian government, SUO is seeking to overcome its own relative isolation and to
secure new ideas and resources through international contact.

University Traditions and Reform. Asin other countries of the world, SUO is seeking to
redefine the balance to be struck between tradition and change, as it considers the societd
and student needs of thistime. Asfor many universties world-wide, one question for SUO
iswhether and to what extent it will remain faculty and research- centered(the “tradition” of
many European and U.S. universities) or change and “reform” to become more student and
learning-centered.

Towards a Learning Community

SUQO's choice of “student needs’ as the focus for this consultation suggests its opennessto a
paradigm of education which is gaining considerable support in the United States and
Western Europe. This approach, suggested by the concept of “learning community,” starts
with the needs of students (aswell as society and economy), not with those of faculties and
disciplines; stresses facilitated and joint learning rather than unilaterd transfer of information



by faculty to students; engages professors as facilitators, motivators, and mentors rather than
as mere purveyors of knowledge; conceives of learning as a shared, interactive process
among dl within the university; and chalenges students to take responghbility for their own
learning, understood as life-long learning so necessary to serving in continualy and
dynamically changing economies, societies, and professons. To become a“learning
community,” of course, the University must be a“learning organization,” srivingin
various ways to adapt itsdf to foster a community of learning.

Within the consultation, inits ordl report to the rectorate, and now in thisfind report, the
vigting team has wished to make explicit the learning community framework for its
observations. Its observations, growing initidly from student, faculty and rectorate views of
“student needs,” may be grouped among four headings: curriculum, faculty, guidance, and
Services.

Team Observations
Curriculum

Univergties throughout the world are re-examining and in many cases “reforming” their
curricula, to serve evolving student and societal needs, and to respond to internd and
external pressures. The advisors got glimpses of the pressures for and expectations of
curricular reform which appear to be growing at SUA. Asa many universties and colleges
in the United States, some SUO schools are experiencing high rates of attrition (loss of
students) as each new class (cohort) of sudents moves through the University. According to
afaculty participant, 77 percent of full-time students registered in the faculty of agriculturein
winter 1994 had |eft the faculty by winter semester 1998 (only 63 of 276 remained).
Undoubtedly, there are many non-curricular reasons for this student attrition, but the
adequacy and relevance of curriculum certainly seem to be at issue. Parentheticdly, the
advisors gpplaud this self-assessment by the faculty of agriculture as an example of the kind
of indtitutiona research which can inform curricular and indtitutional change.

When asked why economics and law are the most highly enrolled faculties, one student
answered, in part, that they are “eader,” in the sense of being more flexible and less tightly
structured so that, for example, a student may be able to work part-timeto pay for hisor
her studies. This and other comments gave the impression of faculty and student concern
about the structure and content of University curricula. The Course Guide for the Faculty
of Electrical Engineering, for example, indicates that a sudent’s curriculum in thet fidd is
very closaly prescribed with heavy loads of math and technical subjects in each of eight
semesters. Mogt “dectives’ are within the faculty of eectric engineering, and there are only
two “university eective courses’ which permit sudy in other faculties such as economics or
law. Thereislittle opportunity for the student to explore world history and literature,
economics, internationd relations, or the socia sciences, and there is no expectation that the
sudent will engage in generd learning, across dl the faculties, as the foundation of university
education.



Reforming the curriculum. Students and faculty alike expressed concern about
whether University curricula are suited to meet current student and societal needs, and
whether or not they can be adapted readily enough to meet changing needs. For the
Advisors, this raised three kinds of questions:

- whether or not the University is able to assess and interpret the economic and
socid needs of Croatia and Eastern Slavoniain order to prepare its Sudents to serve, to be
productive and creetive, and to make aliving; for example, by consulting externa sources
such as agricultural groups, government, industries, socia service agencies, and
“international markets,” can SUO better determine its educationd priorities for sudents?

- whether or not it can adapt its curricula and educational modes effectively and
quickly enough to seize the opportunities and avoid the pitfalls of rapid change; that is,
armed with a better sense of what its educationa priorities are to be, for example in relaion
to the agricultural economy, can SUO actudly change curriculg, cross traditiond faculty
boundaries, or initiate experientia opportunities for sudents which may be necessary for it
to enter “new markets’ for both its sudents and graduates?

- whether or not it can adopt additional measures for helping students to make the
best of their University education; that is, are SUO faculties prepared to adopt such
innovations as experientia, internship and career counsding programs which enable students
to better understand and make connections between theory and practice, the University and
the workplace, and between higher learning and their working and persond lives?

What these questions suggest for the University isillustrated by three examples cited in the
consultations. Several SUO faculties have been preparing students for jobs in regiond
indugtries which because of generd economic factors or the destruction of the war are hiring
many fewer of their graduates. Suppose the University decided to develop an
entrepreneurship program to prepare students to initiate and run their own enterprises(As
one student said, “1’d need to learn how to secure capita and cope with risk.”). To develop
such a program would surely require the cooperation of severd faculties, for example,
economics, law and dectrica engineering, if entrepreneurship education in informetion
technology were contemplated. That, in turn, would require inter-faculty cooperation and a
new interdisciplinary curriculum. Similarly, experientia components such as student
internships and study abroad, as well as faculty exchanges, could expose students to
entrepreneurid attitudes, ideas and modes gill not common within the University or perhaps
Croatia.

Another possihility isthat SUO would develop a program and specid curriculum to address
the needs of the elderly in Croatia (gerontology). Pressing socia needs could be addressed
while new career and service opportunities are opened for SUO students. Again, inter-
faculty cooperation and an interdisciplinary curriculum would surely be required, for
example, among the medical, education, economics and law faculties. This program could
certainly make good educeationd use of internships and voluntary service to prepare students
to work with the elderly.



The third example of a potentid inter-faculty program was noted by SUQO: agriculturd
economics. This might seize the opportunities to combine resources from two of the
Universty’s existing and most important faculties to address the needs of Eastern Savonia
as the main agriculturd region of the country. Such an interdisciplinary combination has been
common in state universties of the United States for many years.

The above are examples of away of thinking about how to reform the curriculum to meet
changing student and societd needs, and the particular interdisciplinary programs cited are
not necessarily recommended. Pragmaticaly, new and relevant programs of study may be
necessary for the University and particular faculties to attract and keep students.

Restructuring the curriculum. Reforming curriculum is closdly related to
restructuring it. The SUO rectorate is rightly concerned that the University needs a course
credit system which will encourage curricular innovation and interdisciplinary study.
Apparently, the current system impedes the development of new curricular designs,
interdisciplinary study, and inter-faculty cooperation. There dso may be legd impediments
and a certain unwillingness on the part of individud facultiesto “give up” part of their
“sovereignty” which prevents the SUO rectorate from taking more decisive steps toward
restructuring. But, ultimately, these geps will need to be taken if the Universty wantsto live
up to the chdlengeswhich it isfacing.

Although the common course credit system in the United States has its own faults, the
advisors suggest that that be examined for possible applications a SUO and in Croatia. The
U.S. system, at leadt, is flexible enough to encourage constant experimentation, new
curricular desgns and course combinations, and continua adaptations to perceived student
and societd needs (and “markets’). Examination of course catd ogs from severd date land-
grant universities, with programs of study comparable to SUO'’s, could be ussful. Those
typicdly are explicit about the course credit systemn, and about “credit requirements’ which
define the nature of “universty education” at different inditutions.

Closgly rdated to curricular reform and restructuring is the issue of examination requirements
and proof of learning success. Here, the advisors met with a remarkable sense of anxiety
expressed by the students present in the meetings. They reported that they and their fellow
students fear and lament the University’ s course exam practice. Typicaly, asthe Advisors
understand it, asingle exam(usualy ord) is given at the end of each course. Everything rides
on that, and given the inflexibility of course credit, course sequence, and exam systems, one
exam failure, in certain circumstances, can necessitate that a student repest an entire year of
sudy. This, by itsdf, may be contributing sgnificantly to students dropping out of the
Universty. Surely, the development of atrue learning community can be impeded when
exam practice threstens love of learning and strikes fear among the best of students.

Exam systems and practice are problematical and debated world-wide. Stll, promising new
perspectives and practices are being developed which place exams in a broader framework
of assessment to support learning. For example, in the “portfolio” method, a student will
explain and demondtrate intellectud progress to faculty by exhibiting benchmarks of
achievement/improvement in numerous exams over time, lab projects, applications of



knowledge in voluntary service and internships in communities outsde the University, arts
performances, or the like. Smilarly, there are ways by which SUO could adapt its current
exam practices to improve the educational process for its students, to reduce their anxieties
about exams and, the advisors strongly suspect, their alienation from the educational
experience: written aswel as ord exams, vauing saverd exams rather than only onefind
exam; using methods besides exams to assess student achievement.

Severd themes and recommendations, implied by the issues above, emerged from the
consultations about curriculum. Each of these flowed more or less from initial observations
by students and/or faculty members.

- Continua assessment and appropriate adaptations of curriculum content and
structure will better respond to student and societd needs. The SUO faculties are
currently engaged in self-evauation of their programs as part of a national process
initiated for dl Croatian universties by the National Council for Higher Education.
This exercise might be used by SUO to develop a comprehensive strategic plan for
the next 5-10 year period, with the gods of defining more clearly what might be the
competitive edge of SUO in relation to the other three Croatian universties, and of
eiminating duplications of effort among the universties

- To better understand societa needs and to prepare students for ongoing and
newly emerging employment and career markets, aswell as voluntary service, SUO
may well expand itstiesto external communities, employment markets and
employers, univerdity associations, governmental agencies, and as through the
Sdzburg Seminar/Universities Project, with universities world-wide. Such tiesmay
be in the form of ingtitutional research about externa conditions and markets,
consultations with others, seeking internationd technica assstance on carefully
defined problemg(for example, curriculum, course credit, or exam issues and
practice), or student internships and student/faculty service projects in surrounding
communities and agencies. Wherever possible, students should be involved in the
planning and carrying out of these kinds of activities, for example, in the form of
guided research projects.

- Divergfication of the curriculum is highly recommended as away to respond to
changing student and societal needs, and also demands, as from employment
markets, sudent prospect market(that is, the students who may be attracted to
enroll & SUO and continue until graduetion) , or from the emerging civil
society(where, for example, hedth and elder care must be provided). Curricula
which respond to new societal needs and markets will need to be innovative,
interdisciplinary, and surdy will require inter-faculty and University-wide
cooperation.

- Several issues need to be addressed in grester depth and with more focused
technica expertise and/or time than this consultation permitted. Curriculum reform,
the course credit system, the role and use of examinations, and information
technology applications are among the issues which lend themselves to focused



attention and action. Progress on any of these issues would have high and positive
impacts within faculties and throughout the University, notably for the benefit of
students and their attitudes about the educationa experience at SUO. The Advisors
uggest that the University further investigate these issues and perhaps, intime,
develop a project proposal for nationa or international fundersin order to secure
additional resources and expertise to support SUQ initiatives for curricular reform
and redtructuring.

Faculty

According to the concept of learning community, faculty roles change from dispensing
knowledge and wisdom to helping students to become independent learners, from being
wholly concerned with faculty research to being equaly concerned to engage studentsin
joint research or their own independent research.

Students a SUO, like their counterparts throughout the world, hunger for closer intellectua
and persona engagement with faculty members. The Advisors suspect that the University’s
choice of “student needs’ as one focus for discussions, and the faculty’ s presence and
interest in this topic, encouraged participating students to believe in the possibility of atrue
community of learning. Faculty members, through smal and large measures, could further
encourage students in this direction by visbly and systeméticaly addressing specific issues of
student concern in curriculum reform, student guidance, or student services, as cited
throughouit this report. Given the consderable authority of individua professors and their
faculties, the limited authority of the rectorate (for example, compared to greater presidentia
authority in the U.S.), and the absence of professiona “student affairs’ saff a SUO, it will
be the faculty who will decide to what extent student needs and perspectives are heard. And
each faculty member needs to understand that commitment to students concernsis acore
vaue of the SUO misson which cannot be neglected. To continue regular faculty
consultations with student leaders, such as seemed so productive in this advisory process,
would be asmple, inexpensve and potentialy vauable follow- up measure.

Anather faculty gpproach to extending the learning community would be for the faculties,
with the rectorate and student leaders, to jointly address one or more of the most strongly
felt concerns articulated by the students. The exam system, which seems to impede rather
than to encourage learning, would be one choice. Academic and career advising is another.

Aswas evident in the workshop on information technology, many SOU faculty are
enthusiagtic and exceedingly knowledgeable about technology applications to education,
research and administrative purposes. If sudents' educationa needs get priority, then
gpplications for classroom, research and other modes of teaching and learning will get
corresponding attention and emphasis. The impression of the advisorsis thet the sudents,
faculties and University will be wdl served if the faculties and rectorate engage in joint
grategic planning of future technology acquisition and use. Thisis especidly o, if Sudent
learning is to be made a high priority, and related, if faculty professona development isto
be oriented to helping students to become competent in applying computer-based
technologiesin their repective fields, be that history, chemigtry, or eectrica engineering.



Panning and budgeting for costly information technology a SUQO is based in individud
faculties, while & the same time there are many arguments for University-wide cooperation,
coordination and planning of this domain. Certainly, internationa funding sources and
perhaps Croatian government sources are more likely to respond to University proposals
which demongtrate the most purposeful, best coordinated, and most efficient use of
technological resources for the entire University.

Severd suggestions grow from these observations:

SUO faculties may wish to explore changing faculty roles, associated with a
commitment to cregte alearning community. SOU faculty development seminars
and faculty exchanges, notably with U.S. universities, are ways to do this.

Faculties and rectorate might usefully continue regular consultations with student
leaders about how they perceive needs and concerns.

It may be useful to create a university task force, including faculty members, vice
rectors and students, to recommend way's to reform examination practicesin
order to improve learning. Learning assessment theories and practices in other
countries o may be worth conddering.

Ancther University task force might be formed to develop a University-wide
drategic plan for the acquisition and use of information technology, including a
priority on its gpplications to teaching and learning.

Student Guidance

Academic, career, and persona guidance for students, taking such forms as individua
counsdling and advising, or group orientation and advising, is a criticaly important
component of the learning community, and pragmaticaly, for addressing pressng issues like
high student drop-out rates, lack of direction and poor performance in courses and degree
programs, and obstacles to entering careers and getting jobs upon graduation. Severa
comments by students and faculty members suggest that greater University atention to
student guidance could have very positive results.

Historically, faculties throughout the world have been reluctant to take roles and
respongbilities for student guidance, even though research indicates that when they do
educationa outcomes and student performance rise substantialy. Faculties have been even
more reluctant to counsel students on “persond,” as distinct from academic and career
matters, even though research indicates thet intellectual, physical, and emotional
development are closdly intertwined. In some countries, notably in the United States, a
profession of student affairs specidists has developed to assst faculties with the guidance
tasks of the university experience.
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Several SUO students voiced the concern that they cannot see the relationship between their
studies and future career and employment options. One lamented that she is an advanced
student in law and yet has no idea what a practicing attorney does, nor has she ever visited
an atorney’ s office, much less been an office intern. Other students expressed “fear” about
meeting faculty members or noted that they do not keep gppointments with students, or are
otherwise difficult to reach in such alarge university.

Before this consultation, the rectorate had asked the advisors to address questions of
“placement” of students in careers and employment. When other students observed that the
University provides too little information about academic programs and related career
prospects to prospective students, faculty members present cited recent improvementsin
communications and public information which address that concern.

Suggedtions.

Student guidanceis an integrd part of the learning community and can yield
practica benefits for the sudents, faculties and the entire University. Substantial
direct involvement by faculty membersis highly desirable.

Individua guidance is needed, but various methods of group guidance must be
used to assst large numbers of students, and to manage time and adminigtrative
pressures on faculty and staff: orientations, issue-specific ssminars, group field-
trips to workplaces, specid programming for groups such as first-year students,
interns. Individua guidance can be aided by new information technology
software which assgts faculty members to help students make educationd plans,
to make course choices and register, and to link academic student with co-
curricular experiences like internships and study abroad. Given itsinterest and
expertise in technology applications, SUO may well want to give technology-
aided student guidance a high priority.

“Guidance’ can be built into the curriculum. For example, to ded with the
curriculum-career connection, many universities have cooperative and internship
programs which integrate theoretica inquiry with periods of employment in the
workplaces and professons to which students are headed. Such programs
devel op student sense of purpose, enable them to make academic and career
choices more eadily, and introduce them to networks of individuas which will
assist their entering careers and jobs after graduation. Importantly, full course
credit is often given for cooperative and internship programs. The advisors are
very much aware that it will be difficult to establish cooperative and internship
programsin an environment where such programs have no tradition and where
the professiond sector may initidly react skepticaly. It isfor the University to
take the first steps and to overcome any reserve by continuous efforts. Less
demanding workplace-connections, such as site vidits by sudents with their
professors, have been successful first steps elsewherein the world. SUO should
not be surprised ether if there is enthusiagtic reception for such initiatives.
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Guidance should begin with student admisson to the University and continue
throughout the degree program. Career preparation and guidance, for example,
should begin as prospective students receive the first information about SUO,
and certainly asthey register, so that ultimately career and job “placement” is
relatively easy as an adminigtrative process rather than being alate-hour race to
get an anxious and under-prepared student a job. If SUO could master this
domain, it would become digtinctive among Croatian and world universities.
Bradford College, in the U.S., encourages new students to develop a computer-
based “Bradford Planner” which specifies (and can be adapted year-by-year)
what academic program, courses, and practical experiences like internships,
voluntary service, and study abroad will be sought in order to develop the
competencies necessary for a specific career.

Student Services

There was not much discussion of, and certainly no close examination of the severa services
which the University does provide or might provide its sudents: residentia (currently beds
for 285 students, or just over three percent of total student population), dining, academic
and persond counseling, clubs and sports, internationa student exchange, or the like.

Suggestions:

The advisors have little sense of the intentions or plans of the Universty for
remaining mainly or wholly a commuter inditution, or on the other hand, for
expanding the resdential component. To state the obvious, whether and how
student services are offered flows from whether the students commute or live in
SUO facilities. Smilarly, whether SUO faculties remain highly dispersed in
buildings throughout Osijek, or are consolidated in or closer to a Tvrda
“campus,” will shape student needs for services and how they are provided.
Longer-term planning for this domain, woud certainly be advantageous.

Whileit is clear that vice rectors and faculty members individualy and together
carry heavy workloads, it could be highly beneficid to gppoint a vice rector and
individuasin each of the faculties(at least on a part-time basis) to assure that
appropriate student services are provided, and that student concerns such as
were addressed in this consultation regularly get attention.

Universtiesin the United States and other countries typicaly have professond
sudent affairs/services affs headed by a vice-president or dean of sudents.
Liberd arts and science colleges philosophicdly divide education into the
“curricular” and “co-curricular,” the latter Sgnifying the non-academic
components of univergity education, such aslearning through participation in
student or university governance. Another approach to “saffing” the important
sudent affairs function would be to exempt asmal number of teaching saff from
part of their teaching load so that they may facilitate dl- University attention to
Student needs such as academic and persona counsdling, participation in
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governance, services, timely information about study abroad opportunities, or
the like.

Students Services may well be charged to assst student leaders to participate
meaningfully in Univergity governance. The advisors were pleased to note that
students are members of the University Senate, but also recognize that effective
participation cannot be taken for granted and requires attention and cultivation.
If universities are not schools for democratic participation, of course, which
inditutions will be?

The Rector and the Office of International Relations are to be commended for
seeking internationa ties and resources, such as through the Salzburg Seminar,
faculty exchanges as under the U.S. Fulbright Senior Scholars Program, and
international student exchanges. The advisors can only urge: Press ahead!

Towards | mplementation

Recognizing that SUO seeks improvementsin how it addresses student needs and roles, and
in the gpplication of information and other technologies, but that it has organizationa and
resource congtraints to overcome, the advisors have these suggestions about approachesto
implementation.

In conditions of organizationd congtraint and limited resources, it is sometimes
best to demongtrate the gpplication of new ideas in a sphere of the University
most amenable to change and testing new ideas. The new relationship between
the rectorate and the faculty of education may afford opportunitiesto initicte
new academic programs and student services, idedly aso involving other
faculties, based on ideas from this consultation or other sources. The advisors
sense that the opportunity is great enough to warrant the allocation of additiond
resources for a pilot project based within the faculty of education.

Since sgnificant authority in Universty affairs dill resdesin individud faculties,
cooperation among them, and with the rectorate, isimperative if thereisto be
an University-wide learning community. These discussions emphasized the
potential benefits of inter-faculty cooperation to create new market-sengtive,
interdisciplinary academic programs, to create a University strategic plan for the
acquistion and gpplication of informeation technologies to the learning process,
to address the problems of the course credit and exam systems; and to assure
adequate student services across the University.

Given Croatia s nationdly regulated and budgeted higher education system,
changes a campus-leve (in curriculum, faculty roles, technology alocations,
etc.) are often dependent on changes of policy and practice a the nationd level.
SUQO’s active participation in the University Rectors Conference and, through
two delegates, in the National Council for Higher Education, are means through
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which it can smultaneoudy seek the adoption of anationd policy and legd
framework favorable to appropriate initiatives a SUO.

SUO hasrightly identified the introduction of a full-fledged course credit system
asoneof its priorities for reforming and restructuring its curriculum. To
implement that priority, it is suggested that SOU: () build support by initiating a
Universty-wide discussion of it; and (b) develop a proposal which might attract
additiond funds and expertise with which to create a new system.

SUQO' s drategy of developing internationa ties to exchange idess, faculty and
students, and perhaps to acquire resources, should certainly be continued.

Conclusion

This report has followed and elaborated the outline of the advisors oral report to Rector
Krdik and her colleagues at the end of the three-day consultation. Of course, the worth of
the advisors observations and suggestions, based necessarily on impressions and inferences
drawn from the discussions, must be decided by the rectorate, faculties, and students.

The advisors, however, see their vidt as part of an on-going, two-way relationship between
SUO and the Universities Project of the Salzburg Seminar. It is hoped that the leadership of
SUO will respond to the visit and report, in part, by sending their observations and
comments to the Salzburg Seminar. The advisors will look forward to this response and
have learned much from the consultations at J.J. Strossmayer University of Osijek.
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